PLAYWORK
ESSENTIALS

An introduction to essential playwork skills and

knowledge for all adults working in schools

Based on work by.ouise ScotMcVie and Theresa Casefdapted by Michael Follett
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Introduction

Your school has decided that play is amazing, important, fun and good for
children in so many waysl hey are one of hundreds of schools that are using
the OPAL Outdoor Play and Learning programme.

Play takes up a significaamount of time,in fact it isequivalentto 1.4years of a
O K A friRay&Echoollife.

Play makes up 20% of school life

Per Year
There is no better
231 h ours activity for learning
37 days and development
than play
7 .4 Wee kS (Doherty and Hughes,

2014)

Primary Years
M Play M Other 1.4 yea rS

ht! [ a0OKz2z2fta OFff GKS LIS2LX S ,bdcausel NB
supporting children to play is what the job is all about.

Changing from being as a supervisothtmking and acting like a playworker takes
time, knowledgereflection andoractice The play team in OPAL schools should
have time to meet and learn together, study the online playwork essential course
on the OPAL website and use this book as a basiedoring and reflection.

We hope thatearning about playwork andnderstanding play better will enable
you to improve how you provide pldgr your children, mcreasetheir wellbeing,
happiness and learning and make your job more enjoyable and fulfilling

Michael Follett
OPAL Founder



Who is this booklet for?

If youspend any part of the school dayanaging o& dzLJS NJJA aAy 3 OKAf RNBYy Q&
then this booklet is for you. Playwork is the profession which specialises in the relationship
between the child and the adult in plagnd the playwork essentials set out in this booklet

will help you to learn some of the main ideas which inform playw@he bookletnd

ht! [ Q& 2 ydnlifgrd a v@ babfEnBoductionif youare inspiredyou may find

many boolsand courses which support a much fuller understanding of playwarkther

reading is suggested below.

What Is playwork?

Playwork ighe profession which specialises in the theoretical knowledge and practical
application of skills which optimise the most fulfilling and rich play opportunities possible
for children and explores the relationship of the adult and child in play.

What do wemean by play types?

Play types can simply be described as the different behaviours we can see when children are
playing. There have been numerous attempts to categorise different types of play.

This toolkit uses the play typdsom play theorist Bob Hugh€2006)PlayTypes;

Speculations and Possibilitissvhichheexplainsthat S OK LJ & Ge8LJS A& 02
subtly differentfromthe2 K@ NBE@® A& dzaS¥dzZ (G2 6S I6fS G2 NE
each one is a necessary corollary fordcRiQa KSI f 6 K& RS@St2LIYSyiQo

whoy  CreoeRoy =ik
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ButwealreadyLJt @ Ay & OK?2

Play opportunities are generally available to childretvKschools abreakimes and
lunchtimes, but this may totals little as 35 minutes of daitictivityClf you factor intime
spenteating, putting on coats and shgesmlessly standing arourat queueinglining up.
The extent to which children play in cldsae varies greatly, with opportunities for play
tendingto decrease sharply after the early yedessening furthethroughout their time in
primary schoglandby secondary schodias almost completely disappeared

As well as time for play, evidence shows us that the physical environment has a significant
iYLI O 2y OKAt R NSSA/SInulating andvari®debiBdidedityivbich makes
playfulresources (loose parts) available to childsepports more varied and complex play
opportunities both indoors and out.

The attitude of adults has aggually important effect Adults can unwittingly constrain and
undermy’'S OKAf RNBYy Q& Llattitéde towanddt dndtiey dan y S3IF G A BS
enthusiasticallysupport play to deepen and beconeeermore complex. When adults
understand and value plathey ae more able to recognise the benefits children are

deriving from it (such as learning, physical activetyjoyment wellness andesiliencg and
aretherefore ableto provide suitable opportunities and resources.

If children appear not to be engaging Wwithe whole range of play typeae might ask
whether that is because they choose not b&cause okomethinglackingin the
environment or because thattitude of adults is stopping thenOr perhaps something else
is happening that it would be useful toy to understanc®

How playworkers deflne p"’lay

.1 Fréely'chosen by ?ﬁe child
2.Directedby the child *

3.C2NJGKS OKA ¢
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Keyconsiderations

Whether you are a class teachéead teacherplay team membeor teaching assistanthe
following considerations are helpful to bear in mind. Putting them into practice might
require small changes to routines and resources or wider chatgechool policy anthe
environment.These are all steps to success

Leadership

Time

The outdoor environment is the perfect platform for play

Children need places that they can use in ways of their

EnV| ron ment own choosing and which offer them variety, adaptability.

challenges, space aratcess to the natural world.

Resources

o -



The benefits of play

How doyou think you benefited from your play as a child?

The gap in educational outcomes, particularly for those children from areas of multiple
deprivationand, increasinglyfor boys highlights the need for interventions that address the
social, emotional anghysical needs of pupils as well as their academic needs.

The benéits of play are broad, encompassing:

Health and wellbeing

Early childhood development
Cognitive development
Physical activitg literacy
Mental health

Emotional wellbeing

Social develoment

Learning about risk and challenge
Play as therapy

Resilienceand character

<<K<K<LKKL
< <K<K

Playing and learning

The great play you provide at playtimes is important to the school

Playing contributes greatly to such diverse
areas asanguage, arts, culture, science, maths
and technology Furthermore, play supports Play in all its rich variety is
selfregulation as a key developmental one of the highest

mecdhanism: this ability is increasingly shown tc achievements of thehuman

be vital to academic success. species, alongside language

. ) . culture and technology.
Research provides considerable evidence that

play can develop the cognitive abilities needed (Whitebread, 2012)
for formal learning: play aids development of
problem-solving capabilities, creativity
representational skills and memory. Another
important consideration is the emotional
literacy and control needed to learn in school.
Playing aids the development of concentration and attention. Playing in outdoor
environments with natural features has &e shown to be particularly helpful to this.

Moyles(1989)0RS Y2y a i NF G SR GKIF G F2NJ SOSNEB | aLISOU
form of playbehind it In combinationthese forms of plagupportall aspects of physical,
intellectual and sociaémotional growth Therefore,a balance of experience of each of

these types of play isssential in bringing key developmental and learrbegefis to all
children.

27



The play cycle
The play cycle is the way playworkers explain what is happening invjkag the child,and

what impact the adult has on the child. It is a very valuable tool for supporting reflective
practice whenever adults are intervening in the play process.

THE PLAY CYCLE

Flow

Annihilation /Exit

Play Frame

Flow

Adulteration

Play - Response

2Kl G0 Aad KFELWSYyAy3I Ay (KS OKAfRQa KSIR
What is happening in the real world
¢CKS Y2YSyid 6KSy | LXFeFdzZ (K2dAKIZ AR
Cue The moment when a playful movement, noise or act becomes external
| The feedback the clilgets from people, environment or their senses
Flow

The deepening loop of actipreactionand understandingn play

The conditions which hold the flow of play together

The destruction of flow through imposed adult valuegpresence
m The point at which the child leaves, or isded to leave the cycle

Playworkers strive to create environments and situations where there are lots of
opportunitiesfor children to become deeply engaged in the flow of their own-detcted
play. The playworkef¥ob is then to maintain the frame dhe play,andnot to intervene,
adulterate or unintentionally annihilate the play with their presence or interruptions.

You will find more information on how playworkers value paythe pagerhe playwork
principles on how to recognisdifferent types d play in theUnderstanding the play types
and Schema in plgyand on how they intervene in play in theterventionstyles



The playwork principles

Keep a reflection diary to understand how you do these things




Understanding the play types

Build your learning through written observations and reflections

This sectionaims to:

1 highlight the range ofypes of playchildren experience
1 highlight their vitalcontribution to learning and development
1 makeintegration of play into the curriculum simpler

Thissectionshould help youo identify, understand and providehe play types.In the
following pages, you wifind each oBobl dzZaAKSa Q LJ & GeLlSa asd 2 dzi

1 what this type of play might look like

1 examples of what children gain through engaging in this type of play
1 in-school opportunities

1 links to the 2019 OFSTED framework

Because the differences between some play typesh as Dramatiglayand Sociedramatic
play, Fantasplayand maginative play areften subtle, for the purposes of this toolkit we
have grouped them together.

These pages are intended to provide a stintfigrward reference point to assist yan

integratingLJt @ Ay G2 @2dz2NJ RFeéd 2KAES fAyla INB YIR
curriculum,it is notsuggeseéd you prioritise one set of play types to the exclusion of others

¢ they are allequally beneficially important and, for maximum enjoymentchildren should

be able to make their own play choices.

Once you are aware @achof the play types, you should discuss with your play team how
you cancontinually improve the quality of your play offer.

You can learn more about the 16 play types by looking on the free resources section of the
OPAL website outdoorplayandlearning.odgst register for free and you can access the
playwork essentials course and the 16 playtypes videos.

Begin by allocating some time to observing children at,day practie recognising
each play type (see the templata p37). Thiswill help youto understand the range of
play available tahe children in your setting, which types of play are particularly
prominent, which are observed rarely, and whether children hafggent time,
space, resources and permission for play.

This exercise is useful for everyone who spends tintle etiildren in the playground;
classroom assistantsite support stdf, playground supervisors, teacheegc.
10



Learning about
the physical world

w / NI GA@S LI I &
wEXxploratory play
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Creative Play

What does it look like?
Making, painting, manipulating material

Using imagination and inventiveness
with materials and ideas

Use of any medium for its own sake
often in new combinations

In school opportunities

, _ Original expression of emations, feeling

Expressive arts time :
and ideas

Play time, lunch time and after school tfFeAyd GAGK Wi2g2:

¢SIFOKSNEQ | LILINEL OF

time spent creating without a focus on

the end product and providing plentiful

supplies of novel and nestandard

materials

OFSTED Criteria

Quality of EducationKnowledge and
Skills

Behaviours and Attitudes Employability

Leadership and ManagemenYision
and Ethos

Personal Development

OverY I y I ASYSy (i ocdnducivedetcigativityk ieyskbiild give children plenty of tir?
access to changing supplies of materials and tools, and permission to experiment in a cre
FGY2aLIKSNB® 52y Qi 0SS 02NAYS3

For creative play, it is critical that the child has control dlieir own experience.

k
S 12




Exploratory Play

What do children gain through
this type of play?
Emotional satisfaction, access to

information, may reduce uncertainty and
stress around novel or complex situations

What does it look like?

Physically exploring an environment
going higher, further, jumping over,
jumping on, feeling, tasting, swinging
from.

¢cSadAy3a WgKIG KILIL
Manipulating objects or environment
and assessing their properties

Exploring fire, puddles, earth, etc.

In school opportunities

Any kinaesthetic environments or
subjects

PE

Science
Technology
ICT

Play time, lunch time, before and after
school

é )
The environment must be navigable but also worth exploritg,offer the possibility of discovery,
surprise, novelty, challenge.
YSe ljdzSatAaz2zyay W2KIFG ATKQ WL g2yRSNJI g¢
. J
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Mastery Play

What do children gain through

this type of play?

P S What does it look like?
Understanding of their relationship with
the physical properties of the world Digging holes
around them (limits, balance, respect, Building moats in sand in the path of th
control, power), understanding of tide
affectiveingredients in the environment

(what impact does it have on them?) Fire building and setting things alight

Changing course of streams (building
dams)

Growingthings

Some of the skills and
dispositions developed

Blocking drains to create puddles

Demolition and construction

Respect for the natural environment,
deeper understanding of elemental
forces and natural phenomena,
satisfaction, motor skills, pblem
solving, logical reasoning, planning,
communication skills when playing with
others

OFSTED Criteria

Quiality of Educationrr Intent - Coverage
and appropriateness

In school opportunities Behaviour and Attitudes Attitudes to

learning
Eco projects

Personal Development Enrichment
School grounds projects Health and wellbeing

Science Leadership and Management
Technology Safeguarding

Play time, lunch time, before and after
school

Engaging in Mastery Play is how children begin to understand and develop a power relationship w
physical environment that surrounds them. That relationship is constructed from an evolving knowl
of what the environment will allow the childtodo2 A G>X YR ¢KI G Ad oAff

a\

(Hughes, 2006)
\_ 14




Object Play

What do children gain through
this type of play?

Infinite and interesting sequences and
combinations of hangtye manipulations
and movements which bring about new
and wider understanding of the
possibilities of everyday objects.

Some of the skills and
dispositions developed

Flexibility of thinking and ideas, fine
motor skills, thinking, reasoning,
problema 2 f Ay 33 ONBI i
& LIS S O KeQuiatioa, $oliriBlations for
abstract mathematicatoncepts

In school opportunities
Technology Literacy: particularly
describing thingsExpressive arts and
creative activitiesSeence Play time,
lunch time, before and after schaol
Playful ethos in the classroom:
introducing rotating supplies of intriguing
objects available for play, showing
appreciation of unconventional uses anc
ideaswhile holding back the impulse to
show whatit can do.

What does it look like?

Simply playing with objects!

The object its# is the focus of the play
and may be used in unexpected or
unconventional ways

Testing, discovering the possibilities of
an object

Can involve any object e.g.
- sticks and stones

- household items

- treasures

- a puzzle

OFSTED Criteria

Quality of Education Implementation-
Curriculum delivery Pedagogy

Personal Development Enrichment

Leadership and ManagementStudent
experience

Object play allows children to discover the innumerable qualities, uses and functions of an obje
Children are left to discover uses and functions without significant adult intervention or guidanc
{dzZ33SaidAy3a (okas objcd@aNdeRrayina plajzi S

¢CKS tFLISNOftAL ¢Said o{SS {AN YSy WZOAy'éZ)IEQéJ




Learning about
myselfand howto
be in the world

wCommunication play
wDramatic andsociedramatic play
wRoleplay

wSociablay

Y'\ M e
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Communication Play

Some of the skills and
dispositions developed

Oral language development, expansion
vocabulary and social skills. Preparation
for more formal language concepts such
asrhyme, poetry and onomatopoeia.

OFSTED Criteria

Quality of Education Progress
Knowledge and skills development

Personal Development Enrichment
Citizenship Health and Wellbeing

(. )

The emphasis here is on the procesand joy- of communication. It can bleetween children,
children and adults, other living creatures, puppets, dolls, any other inanimate objects. Maybe
with the sky or a passing cloud!

Communication play often shows high degrees of subtlety and sophistication, even when word
gesturesare crude or would be unacceptable or hurtful outside a playful context 17




Dramatic Play and Socidramatic Play

What do children gain through
these types of play?

I aSyasS 2F GKS WRYD
audience selfexpression, adopting
identities, ego boost, cathartic effect.

Sociedramatic play may involve real an *) (o
potential experiences of an intense ) )

personal, social, domestic or What does it look like?
interpersonal nature. Events enacted
might have happened or be yet to
happenbut may be difficult for the child
to understand.

Making playssong and dance routines
Miming, pretending to be famous.
Dramatisation of conversation.
Dramatistion of everyday eveni®.g.
parenttaking child to schooln front of
'y FdzZRASYOS 2N W¥:s

In a looser sens&ociedramatic play
Use of adult phrases or language in pla
situations

Reenactment of social situations to
understand or gain controRecognised
08 UGKSANI WNBIf A7

exaggeration of emotions.

Some of the skills and
dispositions developed

Language development, performance,
expression, communication, literacy,
narrative, artistic and creative skills

é )

Playing in scenarios whicapresent real, possible or desired domestic, social or cultural situatic

provides children with a useful way to peenpt, play through and rehearse situations and reactiol
It gives the opportunity to engage in understanding the everyday behaviocathefs.

\ 18 J




Role Play

What do children gain through
this type of play?

Access different ways of being,
interpreting them from their own frame
of reference. May be of an intense
personal social, domestic or interperson
nature (though notalways).

Some of the skills and
dispositions developed

Narrative skills, point of view, observatior
social and groupwork, language
development, communication skills.

In school opportunities

Word games

Literacy timeg poetry/rap, language use
Drama

Play time, lunch time, before and after
school

What does it look like?

Child enacts adult, or other, behaviours

e.g. driving, cooking

Plays a family character, community
person or celebrity.

Takes on different state e.g. dead or
asleep

Mimicking and imitation of mannerisms,

voice, dressind actions.

OFSTED Ciriteria

Quality of Educatiort Intent -

Appropriateness Delivery- Knowledge

and skills development

Behaviour and Attitudes Attitudes to
learning- Respect

Personal Development Enrichment
Fostering British valueHealth and
wellbeing- Citizenship

Leadership and ManagementVision
and ethos Student experience

7

Role play is a way to plore identity. It enables caricature and amplification of particular traits,
imitation of accents, change of gender, culture and race.

\

19



Social Play

What do children gain through
this type of play?

Engagement with social dynamics, how
children/adults/groups react to various
situations, verbal cues, looks, food,
customs etc.

. o
Experiences in which the rules and What does it look like*

criteria for social engagement and
interaction can be revealed, explored
and amended

Any social ointeractive experience.
Negotiation of rules and social norms.
Board games.
Conversation/negotiation.

Locomotor games.

Some of the skills and

dispositions developed Running the tuck shop and other playfu

enterprises.

Emadional intelligence, social and
groupwork, language development,
communication skills.

Creating things together.

OFSTED Ciriteria

Quiality of Education Appropriateness
Curriculum design

In school opportunities
Collaborative work in any areplay time,
lunch time, before and after schaol
Playful ethos in the classroom: valuing
the time taken negotiating rules and
agreed?y 2 NYa Q> [|-@2 A RA
management by adults, allowinghildren
to sort things out together.

Behaviours and Attitudes Attitudes to
learning- Respect

Personal Development Enrichment
Citizenship

Children need the opportunity to explore and experiment with difarforms of interaction with
other human beings. Among adults, children are often taught and corrected, whereas whilst ple
children learn as a result of what they decide. This inevitably includes aspects of argument, del
repression and control,sawell as fun.

\.
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Learning about
my body and limits

wRough and tumble play

wLocomotor play

\
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Rough and Tumble Pla

Some of the skills and
dispositions developed

Emotional and social skills, judgement,
respect for others, foundations for
physical, personal and interpersonal
relationships.

Empathy, seffegulation, control.

OFSTED Criteria

Behaviours and Attitudes Behaviour
Respect

Personal DevelopmentHealth and
wellbeing

.

This is a much misunderstood but very important and well researched play type. Inc schiext,

dzy A@SNEIf LINPKAOAGAZ2YA 2F F2N¥a 2F NRdAzAK |
be found so that there is some agreement over times and places where rough and tumble play
Aay Qi FEf28SRT 2N I B0KRRRA @2RS 2 yANBES Ry Aofef |

J
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Locomotor Play

In schoolopportunities
PE

Play time, lunch time, before and after
school

Features of the play environment: open
space as well as a varied landscape wit
opportunities to climb, jump, throw,
slide, crawl, spin, run, kick a ball, etc.

OFSTED Criteria

Quality of Education Knowledge and
skills development

Personal DevelopmerniHealth and
wellbeing

Leadership andManagement- Student
Experience

( . . oA . ) . )
CKA&Z 2FG6Sy Aad (GKS R2YAylyd LXLe GeaLs Ay aod

f202Y202NJ LJXIe R2SayQid LlzakK Fff 23KSNJ & LIS
children thechance to develop a sense of themselves, familiarity with their environment, learnin
where is safe and where must be avoided, the properties of objects, and a sense of ability to et
\(un a tree. over a wall. out of siaht). y
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Learning about
What it Is to be human

w Deep play
w Fantasy play and imaginative play

w Recapulative play
w Symbolic play

![//'.
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Deep Play

Some of the skills and
dispositions developed

Risk assessment, focus and concentratic
confronting fears, calibration of
movement, common Sense.

Leaning to be safe enough.

OFSTED Criteria

Quality of Education Intent - Coverage

Personal Development Health and
wellbeing,citizenship

Leadership and Management
Safeguarding

This is not a play type likely to be routinely encouraged in most schools, although it may happe
anyway, with or without the knowledge of adults!

Children do however have an undeniable need for risk, ahgdleand adventure. The play
environment should accommodate that within a framework of good-biskefit assessment.

\. J
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Fantasy Play and Imaginative Play

What do children gain through
this type of play?

Access to other realities, enabling childre
to access experiences with a potentially

high impact in a manner which is
controlled and gradual.

Creation of alternative outcomes,

emotional equilibrium. . .
What does it look like?

Being a firedoreathing dragon
/TaldAy3a aLlsStta |yF

Some of the skills and
dispositions developed Unconventional use of props

Language development, vocabulary and Being a tree/ship
rhyme, communication, literacy, artistic Patting invisible animals/ eating invisible
and creative, social and groupwork skills. o

Also forms the basis for figurative
language. Use of objects as other objects, e.g. usi

a bench as a bus

In school opportunities

Literacy contexts

OFSTERriteria

Drama
Quiality of Education Knowledge and

Expressig arts skills development

Play time, lunch time, before and after Behaviour andAttitudes - Attitudes to
Sloglele] learning

Playful ethos in the classroom: showing Personal development Enrichment

delight at eating an imaginary sweet, Health and wellbeing Equality and
accepting the existence of a talking diversity

goldfish, enquiring after the health of ar
uncle who is a superhero, etc.!

a4 )

In this play type, children aggayfully engaged in situations created entirely from imagination anc
where the conventional rules which govern the physical world do not apply

\_ 26 )
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Recapitulative Play

Some of the skills and
dispositions developed

Recapitulative play may involve benefits
shown across all play types but in
particular is associated with elemental
forces and deep human instincts and
drives.

OFSTED Criteria.

Personal Development Enrichment
Fostering British ValueCitizenship

Quality of Educationr Curriculum @sign
- Delivery - Knowledge

Leadership and EthosVision and ethos

J

e

GLFT @&2dz t221 G a2ysS 2F gKIFid O
KdzYly o0SAy3a RAR Ay GKS FyOASy

| s

KAt RNBY R2 ¢
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Symbolic Play

What do children gain through
this type of play?

The ability touse words, gestures or
images to represent actual objects, event
or actions. Opens up endless possibilities
for play scenarios.

What does it look like?

Props given specific symbolic meaning
/'FYLA (G2 aevyoz2tAias
Spray hearts to denote love

Flags to denote a tribe

Rope to represent an area of water.

In school opportunities
Social Studies

Drama

PE games

Play time, lunch time, before and after

school.

é N
To some extent, all play can be described as symbolic. Symbolic play allows children to repres
Foad NI O ARSEFXEZ | FSStAy3azr a2YSOUKAYy3a GKFG A
experiences which feel important but whose potential significance can only be guessed.

. J
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Schema in play

Make an observation sheet and aynd spot thesgthen think how you
can add more and morepportunities

Schema are common patterns of enquiry children are drawn to explore through their play.
All good play environments will support deep exploration of all schema for all ages.

Trajectory. is all
about movement in
a clear direction,
including running,
riding, and throwing.

Enclosingis about
being enclosed in
cosy and
comfortable spaces

Positioning is the
placement of
objects or
themselves in lines
patterns or
sequences

Connecting
exploring how to
join objects, people
and materials
together.

Rotation: is the
exploration of
anything circular,
especially anything

that rotates

Envelopingis similar
to enclosing but is
about wrapping up,
or placing objects
inside other objects.

Transporting the
movement of
everything from one
place to another

Transforming
how materials or
people carchange
their nature and
appearance.




Loose parts

Nearly all play requires stuff to play with

Loose parts refer to anything in the play environment that is not fixed and that children can
use as part of their play. They can be natural materials like logs and stwrmeanmade

stuff like tyres, crates or planks. We can think about loose parts being like ingredients for a
cook. However good your kitchen is, nothing great is going to be created unless yoa have
varied choice of ingredients!

Nearly all play requiregdf to play with, as well as places to play in. In schools, because
there are aot of children, & awfullot of stuff is required to play with. Schools which give
their children lots and lots of varied loose parts to play with will always have muchrbette
quality play than those that don't.

There are some important goldenles to providing loose parts;

1 PFentiful - Lots of children require lots of stuff. Around four pieces per child is a good
guide

1 Varied- It does not really mattewhat it is but there should be lots of different stuf

1 Accessible Children should always be able to get out and put away the loose parts
themselves

1 <afe Enoughr Adults should check and monitor the suitability and condition of loose
parts.

1 Replaced- When things are played with every day tlée§et worn outor break.

Children are incredibly inventive and
will find ways of using loose parts in
ways that adults cannot imagihe
However, a good playworker can i
always add some inspiration by seti
up some loose parts in a new place of
in a new way, and thestep back to
see what happens.

The things children make when they ™
play are important to themNear#dy-up timeQdivechildren some warning and,possible
record important creations with a camerar let them remain in place to be returned to
another day.

Finally, the only way to manage tidy is for every child to pick up two or three things, take
them to the loose parts store and chuck them in. The maxmtime spent tidying up
should be four minutesThis works especially welhenaccompanied by (i -HzZR®@usic.

( B

The 'Theory of Loose Parts' (Nichold®71) says that the more moveable thintfgere are
in a play environmenthe greater the number of gssibilities there will be for invention,
creation and imagination.

\
yA

30




The R.A.P.1.D approach to risk

Shools must practice RAPID if they are to have OPAL play

Risk-benefit Your schooshouldhave writtenrisk-benefit assessmentsn file. Theseset
out how the schoomanages identifiedcommonand serious riskén play. You should know
what is in theseassessmentdf you have worries,our Play Coordinatoand Curriculum
Play Leadheedto knowimmediatelyabout any issues related to rigkat you thinkshould
be discussethy the team

AssemblieEvery school should hold regular play assemblies wherendstagement
and mitigation are discussed with the children and records kept.

POIicyAII OPAILschools have glay policy where they state that risk and challenge are
essential for chdren's learning and developmeand that enabling children to learn how
identify and manage risks in a supported environmentgead thing This approach is
supported byboth the Health and Safety Executi{fldSE) and the Department for Education
(DfE).

Inspectionlt is the duty of all play team members to constantly insple play
environment to keep it free of hazards such as broken glass, broken objects and litter.

Dynamic Risk Managemerrlayteam members in OPAL schools should practice
‘dynamicriskmanagementwhen on duty This means they should lwenstantlyaware of

the changing nature of the play taking place in thedlocatedzone.Staffshould have an

idea of whereall children arein their zone how risky their play appeats be,and what
resources they are usin&aff should support children to assess and mantdgsr risks as
much as possible for themselves, but they should also be vigilant andntakediate

action, ifeverthey think thatarisk of serious harm is becoming unacceptably likely.

For nost of the time staff willsimplyneed to practice 'relaxed vighce', meaning that
adultsshouldalways appear calm and confidemthilst constantlybeingalert and aware of
the risksthe children are taking

Staff should alwayke prepared to intervengif necessarylntervention should balance the
managemenbf riskswith preserving as much diie benefit of play as possibl€hildren
should beempoweled to graduallymanagetheir own risks, aghey steadily mature

When to intervene

U If staff think that serious harrfmeaning death, lifdong debilitating injury or
hospitalisatior) is imminent or probable they should intervene to managsop the
risky playimmediately.

U If they think that serious harm is possible but not probable, they shaarithin
vigilant and observdrom close byDo not allow yourself to become distracted

U If serious harm is very unlikely, then they should focus their attention elsewbere
act toimprove the qualityof the play offerusing their playwork skills.
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Playwork intervention styles

How will you apply them as a team, to enable a consistent
approach?

Wait

to be invitedtoplax i KA & R
have to be verbally, it can be a
gesture or other action by the
child (play cue)

Allow

children to decide what is
appropriate behavioug, as far as
practicable taking into account
age, culture and setting

Leave

the content/intent of play to
children let them decide what
they want to do and how to do it

Qupport

children to expbre their own
values as far as possibléney
learn more about right and
wrong from their peers than
from playworkers

Let

children decide why they play
GKSNBEQa y2 ySSt
end products or even to get
Ayo2t SR AT (K¢
to

Permit

children to improve their own

performanceR2 y Qi 02
offer to help, unless something
is detrimental to their well being



Being a member othe play team

From policing to playwork

Ly ht! [ &aOKz22ftasx (0KS LIS2LX S Ay thepdytS$H §F Q2 F f dzy
They may have been referred to lasichtime supervisors or teaching assistants beftme
OPAIlschoolsthe focus ofthese roles changgrom one which is mainly about stopping

bad things happening, such as accidents and misbehaviour, to one of mainly supporting

amazing things to happem the form of better play.

Theplayteam does a very important job in schools. They are responsible for 20% of school
life. OPAL schoolgcognise that good quality play is hugely important to the health,
happiness, development and w4deing of allchildrenand effective running of the school.

TheplaytS | YQ& 2 2 oplaycbofiRatad, & toiriidh and diversify play without
taking the ownership of play away from the children. A gptayteam will all work

together to ensure children have plgy of resources and are supported to be independent
and creative. They will also need to regularly discuss;

1. What are we trying to achieve in our work?
2. How well have we done recently?

3. How are we going to do it better in thiiture?
Doing this is called&flective practic®

1. Work with your play coordinator to make up some observation and reflection sheets.

2. Choose alay type,schema principle or intervention type and keep a record over a
week of examples you see or what yioave done.

3. At your next meeting discuss how you can make things even better.

Most of theimprovementsto play in a school should come from the play team.
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Rangingsupervision of play

Use all of your grounds all of the year

Under UK law therenust be some supervision, but thel®no recommended ratio for how
many adults should supervise play, nor is there any guidance to what form supervision
should take. This igft to the discretion of the school leadership.

Ranging supervisiohas been introduced into OPAL schools because schools have been
underusing much of their groundgypically for just 17% of available dapgcause of
confusion about the purpose arslyle of supervisionor because of appearance issues

If you are being asked to practice ranging supervision you will need to include the fotlowing

1. Understand your range. How big is it? Are there areas that are hidden or have
greater potential riskHowdo you communicate with colleagues in a hurry?

2. Whereare your children? Whadre they doing? You will need to be walking your
range for much of your shift. You should know who is playing in the different parts of
it, what and whothey are playing withand how risky the play is.

3. You shouldwith help from childrenkeep your range free of hazards and litteAre
there anyplanks with nails, are there shabits of plastics or are there glassttles
in the bushes? Are theranyreally sharp branches just ahildeye level?

Rope play requires special vigilance and ¢aee the OPAL guidance shesty wres and
twine should be removed altogether.

Heads ugplaywork

You can effectively patrol your range and practice good playsoiong as you keep your
SeSa WdzLJQYol dre riotfthiere td dndérdatin or chat to children (or colleagues) when
on duty unless youplay coordinator tells you otherwiseg.g.,for delivery of playwork.

You can take a resource from one place to another, you can observe the play that is

unfolding andyou canask children what they need in order for it to develatl while

remaining vigilant. & can set up resources in a new and inviting way for chiltbréimd

andadaptt YR aGAft | SSL) &ehidshfeySe Sa 2y (GKS LINRT SQ

The skill iherent inyour job isthe abilityto balance involvement in playwork with alertness
and awareness. Even if you are deeply involved in some playwork intervention, Valswil
need to keep youlHead uf2so you know what is happening elsewhere in ypome

Dynamic risk management

When children are able to take managesks, supported by adulisho are looking out for
them and supporting them in their judgements, theylwventuallyend up havindewer
accidents However OPAL is not about a frder-all, anythinggoes attitude to riskit is
about you using your common sense, skiltl judgement to balance the needs of children
to experiencebeneficial challenging plgawith yourresponsibility to protect them from
unnecessaryserious harm.
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Playwork pointers

Try to doeach ofthese every day
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Conflict resolution

Give children the tools to make things better

Whenchildren are arguingver somethingtelling tales and falling outhe best way that
adults can support them is to give them a clear method to follow, so that they can resolve
most issuedor themselves.

With the support ofyour OPAleadershiptry talking through this method from Peace First.
If all of the play team use this approach consistently, you will find that over, tmkelren
become more competent at the skills of resolving confacidtherefore need less adult
intervention.

Beforeyou start;

1. Come up close to the ddren, speak in a quiet voice asdme down to their level
2.1 t€t2¢6 | 0A dimZiftempelsneuph y3 2 FF
3. Try to avoid having an audience. Only deal with the parties invphadspectators

Once children have hagbme practiceit is OK to ask them

1. Do youfeel that you can sort this outy yourself?

2. If not, could you sort it out with another child helpiggu?

3. If not, then should | come ov@r\We can go through the conflict resolution steps
together.

m Sample Language Why It's Useful

“It looks like you're feeling Helps student identify feelings; informs and reminds
right now.” student that all feelings are valid (as long as they are
handled appropriately).

“He’s mad at you. That happens

o, Affirms that conflict happens and is a healthy part of life.
sometimes.

“Sounds like Sammy is pretty Humanizes the other person in the conflict and

sad. Why do you think she might | emphasizes multiple perspectives; encourages students
be feeling that way?” to empathize with one another.

Young students may need specific prompting to help
“Tell Johnny how you're feeling. | them express themselves and their feelings in a

Start with | feel ..." healthy, respectful way. For older students, consider
asking them how they could share their feelings with the
other person (or people) involved in the conflict.

“It's frustrating when that Acknowledges feelings while prompting students to
happens. Do youwantto talk to | apply their problem-solving and peacemaking skills.

him about it or do you want tolet | Allows students to take ownership over how to deal with
it go?” conflicts of varying magnitudes.

peace




Play types observatiotemplate

Written observations are essential in good playwork practice

Children do notlisplay all 16 of the play typedl of the time However, if the range of play
appears to be limitedo just a few play typeghis would suggest need toconsider
widening the range availahlso every child can benefiiVe can do thiby changngthe
environment,the available resourceshe policy on playthe amount oftime for play or the
attitude of the adults presentUse this sheet regularlyr make your ownn your play team
to assess how ricyour play environment really is!

Brief examples or explanation

Occasionally

Is the children's play initiated,
controlled and structured by
children themselves?

Are the following types of play observable?

Communication

Creative

Deep

Dramatic & socio-dramatic

Exploratory

Fantasy & imaginative

Locomotor

Mastery

Object

Recapitulative

Role

Rough & tumble

Social

Symbolic
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